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MMoonnrrooee  TToowwnnsshhiipp  SScchhoooollss  
Mission and Goals 

 
Mission 

The mission of the Monroe Township School District, a unique multi-generational community, is to 
collaboratively develop and facilitate programs that pursue educational excellence and foster 
character, responsibility, and life-long learning in a safe, stimulating, and challenging environment to 
empower all individuals to become productive citizens of a dynamic, global society. 

 
Goals 

To have an environment that is conducive to learning for all individuals. 
 
To have learning opportunities that are challenging and comprehensive in order to stimulate the 
intellectual, physical, social and emotional development of the learner. 
 
To procure and manage a variety of resources to meet the needs of all learners. 
 
To have inviting up-to-date, multifunctional facilities that both accommodates the community and is 
utilized to maximum potential.  
 
To have a system of communication that will effectively connect all facets of the community with the 
Monroe Township School District. 
 
To have a staff that is highly qualified, motivated, and stable and that is held accountable to deliver a 
safe, outstanding, and superior education to all individuals. 
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INTRODUCTION, PHILOSOPHY OF EDUCATION, AND EDUCATIONAL GOALS 
 

Philosophy 
 
 

The Visual Arts Department at Monroe Township High School is designed to foster sound visual, emotional and aesthetic values 
necessary to appreciate culture and beauty in the world. Furthermore, it not only teaches the retention of facts and the mastery of 
artistic skills and techniques, but also enhances the capacity for achievement of academic knowledge and the attainment of personal 
development by teaching critical thinking skills. These shall enable students to anticipate and strive for the attainment of even more 
complex knowledge.  
 

The Visual Arts program like all programs assists in the development of the “whole” student in preparation for entering the 
society in which we live. 
 

 

Educational Goals 
 

 
Experience with and knowledge of the arts is a vital part of a complete education. The arts are rich disciplines that include a 
vibrant history, an exemplary body of work to study, and compelling cultural traditions. An education in the arts is an essential part 
of the academic curriculum for the achievement of human, social, and economic growth. The education of our students in the 
disciplines of dance, music, theater, and visual art is critical to their personal success and to the success of New Jersey as we 
move into the twenty-first century. The arts offer tools for development. They enable personal, intellectual, and social development 
for each individual. Teaching in and through the arts within the context of the total school curriculum is key to maximizing the 
benefits of the arts in education. 
 
For students, an education in the arts provides: 

• The ability to be creative and inventive decision-makers; 
• Varied and powerful ways of communicating ideas, thoughts, and feelings; 
• An enhanced sense of poise and self-esteem; 
• The confidence to undertake new tasks; 
• An increased ability to achieve across the curriculum; 
• A framework that encourages teamwork and fosters leadership skills; 
• Knowledge of the less recognized experiences of aesthetic engagement and intuition; 
• Increased potential for life success; and 
• An enriched quality of life. 
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Recent studies such as Critical Links1 and Champions of Change2 provide evidence of the positive correlations between regular, 
sequential instruction in the arts and improved cognitive capacities and motivations to learn. These often result in improved 
academic achievement through near and far transfer of learning (i.e., music and spatial reasoning, visual art and reading 
readiness, dance and non-verbal reasoning and expressive skills, theater and reading comprehension, writing proficiency, and 
increased peer interaction). Additionally, the arts are uniquely qualified to cultivate a variety of multiple intelligences. 
 
For our society, an education in the arts fosters a population that: 
 

• Is equipped with essential technical skills and abilities significant to many aspects of life and work; 
• Understands and can impact the increasingly complex technological environment around us; 
• Has a humanities focus that allows social, cultural, and intellectual interplay, among men and women of 

different ethnic, racial, and cultural backgrounds; and  
• Is critically empowered to create, reshape, and fully participate in the enhancement of the quality of life for all. 

 
It is the intent of the standards to ensure that all students have regular sequential arts instruction and that specialization 
takes into account student choice. This is in keeping with the National Standards for Arts Education (1994), which states: 
 

“All basic subjects, including the arts, require more than mere exposure or access. While valuable, a 
once-a-month visit from an arts specialist, visits to or from professional artists, or arts courses for the 
specially motivated do not qualify as basic or adequate arts instruction. They certainly cannot prepare all 
students to meet the standards presented here. These standards assume that students in all grades will be 
actively involved in comprehensive, sequential programs that include creating, performing, and producing 
on the one hand, and study, analysis, and reflection on the other. Both kinds of activities are indispensable 
elements of a well-rounded education in the arts.” 
 

In New Jersey, equitable access to arts instruction can only be achieved if the four arts disciplines are offered throughout the 
K-12 spectrum. In grades 9-12, it is the expectation that students demonstrate competency in at least one arts discipline. 
The state arts standards also reflect the same expectations as those stated in the National Standards for Arts Education 
(1994). The goal is that by graduation all students will be able to communicate at a basic level in the arts, and that they: 
 

• Communicate proficiently, demonstrating competency in at least one art form, including the ability to define and 
solve artistic problems with insight, reason,  and technical proficiency; 

• Be able to develop and present basic analysis of works of art from structural, historical, and cultural perspectives; 

                                                      
1 Deasy, R. J. (Ed.). (2002). Critical links: Learning in the arts and student academic and social development. Washington, DC: Arts Education Partnership. 
2 Fisk, E. B. (Ed.). (1999). Champions of change: The impact of the arts on learning. Alexandria, VA: The President’s Committee on the Arts and Humanities  
  and Arts Education Partnership. 
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• Have an informed acquaintance with exemplary works of art from a variety of cultures and historical periods; and  
• Relate various types of arts knowledge and skills within and across the arts disciplines. 

 
Course Overview 

Advanced Placement Art History is designed to provide the same benefits to secondary school students as those provided by an 
introductory college course in art history: an understanding and enjoyment of architecture, sculpture, painting, and other art forms within 
diverse historical and cultural contexts.  In the course, students examine and critically analyze major forms of artistic expression from 
the past and the present from a variety of cultures. While visual analysis is the fundamental tool of the art historian, art history also 
emphasizes understanding works in context, considering such issues as politics, patronage, gender, ethnicity, and the functions and 
effects of works of art. 

The first two quarters of this course cover art from prehistoric times to the Italian Renaissance; the third and fourth quarters 
covers the period from the Renaissance to the present era.  While the focus is on Western art, non-Western art is also 
surveyed in recognition of the interrelationship of human civilizations.  The relationship of art to the culture of the period is 
explored.  Color slides and reproductions are used to illustrate class readings and activities.  The course aims to encourage 
students to develop an ‘eye’ and a vocabulary, and to be able to intelligently discuss periods and styles in art, as well as 
individual artists and their contributions.  A college-level textbook is used; training is provided in notetaking from class 
lectures and from the text.  Museum visits and papers are required.  
 
College courses in art history generally cover the various art media in the following proportions: 40—50 percent painting and 
drawing, 25 percent architecture, 25 percent sculpture, and 5—10 percent other media.  The AP Art History Exam reflects 
these distributions through multiple-choice questions and long and short essay questions. 
 
The following table reflects other results of the most recent college surveys, showing the content areas generally covered in 
these college courses and a percentage range of course time devoted to each content area.  The AP Art History Exam 
generally reflects this coverage. 
 



 9

 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Course Goals 
 
The course in AP Art History seeks to: 
 

• Increase awareness of the relationship of art to the culture of the time. 
• Explore the relationship of art production to the consumers/controllers of the times. 
• Develop the ability to recognize aesthetic factors inherent in various forms of expression. 
• Develop individuals sensitive to aesthetic forms who will encourage, support, and value the arts so necessary to a dynamic 

culture. 
• Enable students to find concepts applicable to their own work through appreciation of art from the past. 
• Recognize the influence of non-Western culture and art on Western art. 
• Develop the ability to write critical essays. 
• Provide experience in taking notes from a lecture. 
• Provide experience in taking notes from a text. 

Content 
 

Approximate
Percentages

 

I. Ancient Through Medieval 
A. Greece and Rome 
B. Early Christian, Byzantine, Early Medieval 
C. Romanesque 
D. Gothic 

 
10—15% 
  5—10% 
  3—7% 
  7—10% 

30%
 

II. Beyond European Artistic Traditions 
                 A. Africa (including Egypt); the Americas; Asia;

      Near East, Oceania, and global Islamic  
      tradition. 

       B. Seventeenth and Eighteenth Centuries 
       C. Nineteenth Century 

                  D. Twentieth and Twenty-first Centuries 

 20%

III. Renaissance to Present 
                   A. Fourteenth Through Sixteenth Centuries 
                   B. Seventeenth and Eighteenth Centuries 
                   C. Nineteenth Century 
                   D. Twentieth and Twenty-first Centuries 

 
12—17% 
10—15% 
10—15% 
10—15% 

50%
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New Jersey State Department of Education  
Core Curriculum Content Standards 

 
Visual and Performing Arts 

The New Jersey Core Curriculum Content Standards for Visual and Performing may be found in the Curriculum folder on the district servers.  A complete copy of 
the Core Curriculum Content Standards for Visual and Performing Arts may also be found at: http://www.state.nj.us/njded/cccs/s1_vpa.htm#11. 
 
STANDARD 1.1 (AESTHETICS) ALL STUDENTS WILL USE AESTHETIC KNOWLEDGE IN THE CREATION OF AND IN RESPONSE TO DANCE, MUSIC, 
THEATER, AND VISUAL ART. 

Descriptive Statement: The arts strengthen our appreciation of the world, as well as our ability to be creative and inventive decision-makers. The acquisition of 
knowledge and skills that contribute to aesthetic awareness of dance, music, theater, and visual art enhances these abilities. Through experience in the arts, 
students develop the capacity to perceive and respond imaginatively to works of art. These experiences result in knowledge of forms of artistic expression and in 
the ability to draw personal meaning from works of art. 
 
Key skills necessary to an understanding of aesthetics include the abilities to identify arts elements within a work to articulate informed emotional responses to 
works of art, to engage in cultural reflection, and to communicate through the use of metaphor and critical evaluation. Aesthetics involves the following key 
understandings: appreciation and interpretation; stimulating imagination; the value and significance of the arts; art as object; the creation of art; developing a 
process of valuing; and acquaintance with aesthetic philosophies. 

Strands and Cumulative Progress Indicators 

Building upon knowledge and skills gained in preceding grades, by the end of Grade 12, students will: 
 
A. Knowledge 
 

1.1.12.A.1. Formulate responses to fundamental elements within an art form, based on observation, using the domain-specific terminology of that art form. 

1.1.12.A.2. Discern the value of works of art, based on historical significance, craftsmanship, cultural context, and originality using appropriate domain specific    
terminology. 

1.1.12.A.3. Determine how historical responses affect the evolution of various     artistic styles, trends and movements in art forms from classicism to post-
modernism 

B. Skills 

1.1.12.B.1. Compose specific and metaphoric cultural messages in works of art, using contemporary methodologies. 

1.1.12.B.2. Formulate a personal philosophy or individual statement on the meaning(s) of art. 
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STANDARD 1.2 (CREATION AND PERFORMANCE) ALL STUDENTS WILL UTILIZE THOSE SKILLS, MEDIA, METHODS, AND TECHNOLOGIES 
APPROPRIATE TO EACH ART FORM IN THE CREATION, PERFORMANCE, AND PRESENTATION OF DANCE, MUSIC, THEATER, AND VISUAL ART. 

Descriptive Statement: Through developing products and performances in the arts, students enhance their perceptual, physical, and technical skills and 
learn that pertinent techniques and technologies apply to the successful completion of the tasks. The development of sensory acuity (perceptual skills) 
enables students to perceive and acknowledge various viewpoints. Appropriate physical movements, dexterity, and rhythm pertain to such activities as brush 
strokes in painting, dance movement, and fingering of musical instruments. 
 
Active participation in the arts is essential to deep understanding of the imaginative and creative processes of the arts as they relate to the self and others. 
Involvement in the presentational aspects of art and art making also leads to awareness and understanding of arts-related careers. 

 
Strands and Cumulative Progress Indicators 

Building upon knowledge and skills gained in preceding grades in Visual Art, by the end of Grade 12, students will: 

1.2.12.D.1. Interpret themes using symbolism, allegory, or irony through the production of two or three-dimensional art. 
 
1.2.12.D.2. Perform various methods and techniques used in the production of works of art. 
 
1.2.12.D.3. Produce an original body of work in one or more mediums that demonstrates mastery of methods and techniques. 
 
1.2.12.D.4. Outline a variety of pathways and the requisite training for careers in the visual arts. 
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STANDARD 1.3 (ELEMENTS AND PRINCIPLES) ALL STUDENTS WILL DEMONSTRATE AN UNDERSTANDING OF THE ELEMENTS AND PRINCIPLES 
OF DANCE, MUSIC, THEATER, AND VISUAL ART. 

Descriptive Statement: In order to understand the visual and performing arts, students must discover the elements and principles both unique and 
common to dance, music, theater, and the visual arts. The elements, such as color, line, shape, form and rhythm, time, space and energy, are the basis for 
the creation of works of art. An understanding of these elements and practice of the principles ensure the strengthening of interdisciplinary relationships 
with all content area curricula and their applications in daily life. 

 
Strands and Cumulative Progress Indicators 

 
Building upon knowledge and skills gained in preceding grades, by the end of Grade 12, students will: 
 
In the Visual Arts 
 

1.3.12.D.1.  Compare and contrast innovative applications of the elements of art and principles of design. 
 
1.3.12.D.2.  Analyze how a literary, musical, theatrical, and/or dance composition can provide inspiration for a work of art. 
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STANDARD 1.4 (CRITIQUE) ALL STUDENTS WILL DEVELOP, APPLY AND REFLECT UPON KNOWLEDGE OF THE PROCESS OF CRITIQUE. 

Descriptive Statement: Through the informed criticism of works of art, students will develop a process by which they will observe, describe, analyze, interpret 
and evaluate artistic expression and quality in both their own artistic creation and in the work of others. Through this critical process, students will arrive at 
informed judgments of the relative artistic and aesthetic merits of the work examined. 
 

Strands and Cumulative Progress Indicators 
 
Building upon knowledge and skills gained in preceding grades, by the end of Grade 12, students will: 
 

A. Knowledge 

1.4.12.A.1.Examine the artwork from a variety of historical periods in both western and non-western culture(s). 
1.4.12.A.2.  Categorize the artistic subject, the formal structure, and the principal elements of art used in exemplary works of art. 
1.4.12.A.3. Determine the influence of tradition on arts experience, as an arts creator, performer, and consumer. 

 
B. Skills 

1.4.12.B.2.  Develop criteria for evaluating art in a specific domain and use the criteria to evaluate one’s personal work and that of their peers, using 
positive commentary for critique. 

1.4.12.B.3. Provide examples of how critique may affect the creation and/or modification of an existing or new work of art. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 14

STANDARD 1.5 (HISTORY/CULTURE) ALL STUDENTS WILL UNDERSTAND AND ANALYZE THE ROLE, DEVELOPMENT, AND CONTINUING INFLUENCE 
OF THE ARTS IN RELATION TO WORLD CULTURES, HISTORY, AND SOCIETY. 

Descriptive Statement: In order to become culturally literate, students need to understand the historical, societal, and multicultural aspects and implications of 
dance, music, theater, and visual art. This includes understanding how the arts and cultures continue to influence each other. 
 

Strands and Cumulative Progress Indicators 
 

Building upon knowledge and skills gained in preceding grades, by the end of Grade 12, students will: 
 
A. Knowledge 
 

1.5.12.A.1 Parallel historical events and artistic development found in dance, music, theater, and visual art. 
 
1.5.12.A.2. Summarize and reflect upon how various art forms and cultural resources preserve cultural heritage and influence contemporary art. 

 
B. Skills 
 

1.5.12.B.1. Evaluate the impact of innovations in the arts from various historical periods in works of dance, music, theater, and visual art stylistically 
representative of the times. 

1.5.12.B.2. Compare and contrast the stylistic characteristics of a given historical period through dance, music, theatre, and visual art. 
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Advanced Placement Art History 
Scope and Sequence 

 
 

Quarter I 
 
I. The Subjects and Vocabulary of Art History 
 a.  Purposes of Art 
 b.  Examples of Art as Documentation 
 c.   Symbols and Terminology 
 d.   Learning to Look 
  

 
II.    Prehistoric and Ethnographic Art 
 a.  The beginnings of art in caves; Paleolithic, Mesolithic, Neolithic 
 b.   Ethnographic Art: Africa, the Islands of the South Pacific, Art of the  
                   Americas, including Central and South America. 
  

 
 
III.   The Rise of Civilization: Art of the Ancient Near East;  
       Pharaohs and the Afterlife: The Art of Ancient Egypt 
             a.  The theocracy of the ziggurat and important areas in the Ancient  
                  Near East: Sumer, Akkad, Babylonia, Assyria, Luristan, Persia. 
 b.  The Art of Ancient Egypt: 

• The Early Dynastic Period and the Old Kingdom 
• The Middle Kingdom 
• The New Kingdom 

 
 
V.    Italy Before the Romans: The Art of the Etruscans; From Seven Hills  
        to Three Continents: The Art of Ancient Rome 

a.  Etruscan Art 
b.  Roman Art; the development of architectural form 
c.  The Republican Period 
d.  The Early and Late Empire 

• Sculpture and monumental relief 
• Architecture and public works 

            e.  Roman Painting (Illusionism) and Mosaics 
 

 
VII.    In Praise of Allah: The Art of the Islamic World 
 
 

 
IV.   Minos and the Heroes of Homer: The Art of the Prehistoric Aegean;  
       Gods, Heroes, and Athletes: The Art of Ancient Greece 

a.  Art of the Aegean: Cycladic, Minoan, Mycenaen 
 b.  Greece’s debt to Ancient Egypt and Mesopotamia 
 c.  The Geometric and Archaic Periods 
 d.  The Evolution of the Nude 
 e.  The Meaning and Impact of the Classical Ideal 
             f.   Later Greek Art; Diffusion and Eclecticism in the Hellenistic World 
 
 
VI.    Pagans, Christians, and Jews: The Art of Late Antiquity;  
         Rome in the East: The Art of Byzantium 

a.  Early Christian Art: the East-West split 
             b.  Byzantine Art 
             c.  Mosaics, illuminated manuscripts, and sculpture 
 
 
 
 
 
 
VIII.  Europe After the Fall of Rome: Early Medieval Art in the West 

a.  The Migratory Period 
             b.  The Carolingian Period 
             c.  The Ottonian Period 
             d.  Development of the idea of small “renaissances” 
             e.  The art of manuscript illumination 
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Quarter II 
  
IX.    The Age of Pilgrimages – Romanesque Art 
 a.  Architecture: Development of a distinct Romanesque vocabulary  
                  and regional stylistic differences 
 b.  The rebirth of monumental sculpture 
 c.  Influence of the Crusades, pilgrimages, and monastic order 
 d.  Painting and illuminated manuscripts 
  

      
X.    The Age of Great Cathedrals – Gothic Art 
 a.  Evolution of the Gothic form in architecture and sculpture 
 b.  Comparison of classical form with “gothic naturalism” 
 c.   Evolving architectural technology: pointed arch, vaultings,  
                   elevations, stained glass windows, etc. 
  

 
XI.    From Gothic to Renaissance – 14th Century Italian Art 
 a.  Cimabue, Giotto, Duccio, and the representative style of Florence  
                  and Siena. 
             b.  The Early Renaissance, 1400 to 1495 

• Painting 
• Sculpture 
• Architecture 
• Emphasis given to recognizing personal styles 
• The role of the artist as an individual and the role of art in 

society. 
 
 
 
 
 
 
XIII.   Piety, Passion, and Politics: 15th Century Art in Northern Europe and  
         Spain 
              a.  The Northern Renaissance 

• Background in the Gothic style and its regional differences 
• The art of Flanders: Van Eyck and Van der Weyden 
• The art of France and central Europe 
• The predominance of Germany in the Sixteenth entury: 

Grünewald, Cranach, and Dürer 
• Comparison with the art of Italy 

 
             

 
XII.   Humanism and the Allure of Antiquity: 15th Century Italian Art;  
         Beauty, Science, and Spirit in Italian Art: The High Renaissance and  
         Mannerism 
            a.  The High Renaissance, 1495 to 1520 

• The art of Bramante, Leonardo, Raphael, Michelangelo, 
and the Venetians: Giorgione and Titian 

• Focus given to Rome as the center of gravity and 
patronage for the art world 

b.  Mannerism and other trends 
• Mannerism: Anti-Classical phase and elegant phase 
• Proto-Baroque: illusionistic devices 
• Realism: everyday reality 
• Sculpture 
• Architecture 
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Quarter III 

 
XVI.   The Age of Reformation: 16th Century Art in Northern Europe and 
Spain 
                a.  The Protestant Reformation 
                b.  Holy Roman Empire 
                c.  France 
                d.  The Netherlands 
                e.  Spain 
 

 
XVII.   Popes, Peasants, Monarchs, and Merchants: Baroque Art 
 a.  Italy and Germany 

• Counter-reformation and the growth of St. Peter’s 
• Caravaggio and his influence 
• Architecture and ceiling paintings 
• Sculpture 

 b.  Flanders, Holland, and Spain 
• The art of Rubens and Catholic Flanders 
• The art of Rembrandt and Protestant Holland (includes 

Vermeer and theDutch Heritage) 
• The art of Velàzquez and Baroque Spain 

 c.  The Baroque France and England 
• Louis XIV and Baroque classicism 
• Painting, sculpture, and architecture 

 
 
XVII.  The Enlightenment and its Legacy: Art of the Late 18th Through the  
           Mid-19th Century 
               a.  Rocco: The French Taste 
               b.  The Enlightenment 
               c.   Neoclassicism and Romanticism 

• Transformations in society and art 
• Pluralism of styles 
• Painting, Sculpture, Architecture: France, Spain, England, 

Germany 
  d.  The Development of Photography 
 
 
XIX.    The Rise of Modernism: Art of the Later 19th Century 
             a.  Traditions and revolutions 
 b.  Relationship between artist and critic 
 c.  Realism and Courbet 
 d.  Barbizon School 
 e.  Impressionism and its influences 
             f.   Sculpture and Architecture 
 
 
 
 
 
 

 
XVIII. Introduction to the Art of Asia 
 a.  Art of India 
 b.  Art of China 
 c.  Art of Korea 
 d.  Art of Japan 
 e.  Cross-cultural influences 
 
 
 
 
 
 
XX.   The Development of Modernist Art: The Early 20th Century 

a.  A return to structure: Seurat and Cézanne 
b.  The Expressionistic response; Gauguin and Van Gogh 
c.  Rodin and the birth of modern sculpture 
d.  The birth of modern architecture: a new vocabulary 
e.  Art as political statement in the 1930s 
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Quarter IV 
 
XXI.   From the Modern to the Postmodern and Beyond: Art of the Later  
          20th Century 

a.  Painting before World War I: Major currents, Expressionism,  
     Abstraction, Fantasy 
b.  Painting between the Wars: Continuation of currents 
c.  Painting: Op Art, Pop Art, Photorealism, trends of the 1980s and  
     1990s. 
 

 
XXII.  From the Modern to the Postmodern and Beyond: Art of the Later  
          20th Century 
    a.  Sculpture before 1945 

• Brancusi, Moore, Hepworth, Boccioni, etc. 
• Constructivism 
• Dada and Surrealism 

     b.  Sculpture since 1945 
• Primary Structures and Environmental Sculpture 
• Pop Art 
• Constructions and Assemblages 
• Environments and Installations 
• Conceptual Art and Performance Art 

  
 
XXII.  From the Modern to the Postmodern and Beyond: Art of the Later  
          20th Century 
 a.  Frank Lloyd Wright 
 b.  International Style 
 c.  Post-War Architecture and Urban Planning 
 d.  Post-Modernism and Deconstructivism 
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Topic:     Subjects and Vocabulary of Art History Curriculum Management System 

Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 1:   Students will be able to understand why and how art historians study art. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

 
1.1 Identify key research questions art 

historians ask.  

1.2 Define the terms of formal analysis.  

1.3 Explain the role of formal analysis in art 
historical research. 

1.4 Understand how art historians address 
different cultural perspectives.  

 

 

NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.5.12.A.1, 1.5.12.A.2. 

• What factors does an art historian consider 
when answering the question “How old is it?”  
How do those factors relate to the question? 

 
• Why is the establishment of a correct 

chronological sequence important to art 
historians? 

 
• What is the significance of context in the 

study of art history? 
 
• What is iconography and what are its 

functions in art-historical study? 
 
• What do the two portraits of Te Pehikupe 

(Intro-13) tell us about the ways that artists 
from different cultures depict reality? 

 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 1-13. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume I, pp. 11-12. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint presentation 
• Vocabulary List 
 
Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essay 
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Topic:       The Birth of Art: Africa, Europe, and the Near East in the Stone Age; From Alaska to  
                  the Andes: Native Arts of the Americas Before 1300; South From the Sahara: Early  
                  African Art; Before and After the Conquistadors: Native Arts of the Americas After  
                  1300; The Flourishing of Island Cultures: The Art of Oceania –  

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 2: Students will be able to understand the origins of art in terms of time period, human development 
and human activity, and explore origins of creativity, representation, and stylistic innovation in the 
Neolithic and Paleolithic periods. 
Goal 3: Students will be able to identify the various Mesoamerican cultures, their chronology, geographic 
locations, and explore the common threads in styles, form, and media throughout Mesoamerican art;   
Goal 4:  Students will be able uderstand the early history of African peoples and their shared core of 
beliefs and cultural practices, and examine the styles and subject matter of early African rock art and other 
media used to create art: Gold 5:  Students will be able to understand the native arts and architecture of 
the  Americas before and after the arrival of the Spanish; Goal 6:  Students will be able understand the 
geographic areas and broad common cultural practices of the peoples of Oceania, and the distinct 
qualities of the art forms of Melanesia, Micronesia, and Polynesia. 

Su
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 
1. Classify types of Prehistoric art and 

their respective media  

2. Explain how humans began to 
represent their world during the 
Paleolithic era  

3. Understand the pictorial conventions 
employed in Paleolithic and Neolithic 
art  

4. Explain how climatic change affected 
artistic production in the Neolithic era  

5. Explain how shifting social systems 
contributed to the differences 
between Paleolithic and Neolithic art  

6. Describe the roles of animal and 
human figures in Paleolithic and 
Neolithic art  

7. Explain the purposes and techniques 
of monumental architecture during 
the Neolithic era 

• In what way did the social and economic 
changes that took place in human 
development between the Paleolithic and 
Neolithic periods affect the art produced in 
each period? 

• Describe the differences between the Venus 
of Willendorf (Fig. 1-4) and the relief of the 
Woman from Laussel (Fig 1-5).  Begin with 
facts like size, material and technique, 
approximate date, and what is known about 
where they were found.  Describe the bodily 
features of each figure and how and 
similarities and differences might be 
interpreted. 

• What do the images illustrated in Figs. 30-3 
and 30-4 tell us about Aztec religion? 

• Discuss the different building techniques and 
architectural decoration used by Mayan (Fig. 
14-9) and Peruvian architects (Fig. 30-6). 

• Discuss the symbolism of life and death seen 
in the bisj pole (Fig. 31-3) and the Iatmul 
ceremonial house (Fig. 31-1).  While there is 
a common human concwern behind these 
images, the representations are quite 
different.  In what  way does the style of each 
intensify the message? 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 14-29; 
903-919; 921-938; 941-959. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume I, pp. 13-18; 137-149; 
150-154. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Prehistoric Art 
• Summary of the Arts of Ancient Mesoamerica 
• Summary of the Arts of Ancient South 

America 
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Topic:       The Birth of Art: Africa, Europe, and the Near East in the Stone Age; From Alaska to  
                  the Andes: Native Arts of the Americas Before 1300; South From the Sahara: Early  
                  African Art; Before and After the Conquistadors: Native Arts of the Americas After  
                  1300; The Flourishing of Island Cultures: The Art of Oceania –  

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 2: Students will be able to understand the origins of art in terms of time period, human development 
and human activity, and explore origins of creativity, representation, and stylistic innovation in the 
Neolithic and Paleolithic periods. 
Goal 3: Students will be able to identify the various Mesoamerican cultures, their chronology, geographic 
locations, and explore the common threads in styles, form, and media throughout Mesoamerican art;   
Goal 4:  Students will be able uderstand the early history of African peoples and their shared core of 
beliefs and cultural practices, and examine the styles and subject matter of early African rock art and other 
media used to create art: Gold 5:  Students will be able to understand the native arts and architecture of 
the  Americas before and after the arrival of the Spanish; Goal 6:  Students will be able understand the 
geographic areas and broad common cultural practices of the peoples of Oceania, and the distinct 
qualities of the art forms of Melanesia, Micronesia, and Polynesia. 

Su
gg

es
te

d 
da

ys
 o

f I
ns

tr
uc

tio
n 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

 

8.  Discuss the Olmec culture and its role 
as the mother-culture of Mesoamerica  

9. Describe the art and monumental 
architecture of Teotihuacán  

10. Identify the formal and iconographic 
characteristics of the art and architecture 
of the Classic Maya culture  

11. Identify the South American cultures 
and their artistic and architectural 
accomplishments  

12. Explain the portability of art objects 
created by the Eskimoan and Early 
Native American Woodlands artists  

13. Discuss the architecture of the Native 
Americans from the mounds of the 
Mississippian culture to the pueblos and 
kivas of the Anasazi  

14. Describe the ceramic traditions of 
American cultures including Mimbres 

• What role do the ancestors play in each of the 
following: the Asmat pole (Fig. 31-3), the 
Iatmul men’s house (Fig. 31-1), the Northwest 
Coast pole (Fig. 30-12), and the Benin Royal 
Shrine (Fig. 32-8)? 

• Compare the sculptural style of the Raimondi 
Stele (Fig. 14-18), the Maya stele from Copán 
(Fig. 14-7, the Toltec Atlantids from Tula (Fig. 
14-15), and the pipe from Adena (Fig 14-27).  
What was the function of each type of 
sculpture, and how might the functions have 
influenced the styles of the pieces? 

• How do the pyramids of pre-Columbian 
America compare in structure and function 
with those of Egypt and the ancient Near 
East? 

• Discuss the problem of chronology and dating 
of African art. 

• Compare the artistic and political effect and 
the symbolic meanings of the costumes of the 
Ife king (Fig. 15-6), the Mayan ruler (Fig. 14-
7), the Byzantine empress (Fig. 12-25), and 
the Egyptian pharaoh (Fig. 3-13).  What does 
the clothing that leaders wear say about the 
way they see their role? 

• Summary of the Arts of Ancient North America 
• Summary of Later Arts of the Americas 
• Summary of Arts of Oceania 
• Summary of Early African Art 
 
Assessment: 
• Quizzes 
• Self-Quizzes 
• Chapter Summaries 
• Chapter Tests 
• Essays 
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Topic:       The Birth of Art: Africa, Europe, and the Near East in the Stone Age; From Alaska to  
                  the Andes: Native Arts of the Americas Before 1300; South From the Sahara: Early  
                  African Art; Before and After the Conquistadors: Native Arts of the Americas After  
                  1300; The Flourishing of Island Cultures: The Art of Oceania –  

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 2: Students will be able to understand the origins of art in terms of time period, human development 
and human activity, and explore origins of creativity, representation, and stylistic innovation in the 
Neolithic and Paleolithic periods. 
Goal 3: Students will be able to identify the various Mesoamerican cultures, their chronology, geographic 
locations, and explore the common threads in styles, form, and media throughout Mesoamerican art;   
Goal 4:  Students will be able uderstand the early history of African peoples and their shared core of 
beliefs and cultural practices, and examine the styles and subject matter of early African rock art and other 
media used to create art: Gold 5:  Students will be able to understand the native arts and architecture of 
the  Americas before and after the arrival of the Spanish; Goal 6:  Students will be able understand the 
geographic areas and broad common cultural practices of the peoples of Oceania, and the distinct 
qualities of the art forms of Melanesia, Micronesia, and Polynesia. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

pottery, Nasca and Moche ceramics, and 
Jiana clay sculpture 

15. Describe the core beliefs held by 
many African cultures and identify their 
expression in art  

16. Discuss the traditions of full-round 
sculpture practiced by distinct African 
cultures  

17. Understand how the objects 
functioned within their contexts  

18. Describe the trade network of the 
Great Zimbabwe culture and the impact it 
had on their artistic and architectural 
production  

19. Explain the impact that the 
Portuguese had on the artworks of the 
Sapi culture 

20. Discuss the Mesoamerican codices, 
their function and their illustration  

21. Describe the rise of the Aztec empire 
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Topic:       The Birth of Art: Africa, Europe, and the Near East in the Stone Age; From Alaska to  
                  the Andes: Native Arts of the Americas Before 1300; South From the Sahara: Early  
                  African Art; Before and After the Conquistadors: Native Arts of the Americas After  
                  1300; The Flourishing of Island Cultures: The Art of Oceania –  

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 2: Students will be able to understand the origins of art in terms of time period, human development 
and human activity, and explore origins of creativity, representation, and stylistic innovation in the 
Neolithic and Paleolithic periods. 
Goal 3: Students will be able to identify the various Mesoamerican cultures, their chronology, geographic 
locations, and explore the common threads in styles, form, and media throughout Mesoamerican art;   
Goal 4:  Students will be able uderstand the early history of African peoples and their shared core of 
beliefs and cultural practices, and examine the styles and subject matter of early African rock art and other 
media used to create art: Gold 5:  Students will be able to understand the native arts and architecture of 
the  Americas before and after the arrival of the Spanish; Goal 6:  Students will be able understand the 
geographic areas and broad common cultural practices of the peoples of Oceania, and the distinct 
qualities of the art forms of Melanesia, Micronesia, and Polynesia. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

and the art and architecture of 
Tenochtitlán  

22. Explain the Spanish conqueror’s 
response to Aztec art and architecture  

23. Describe Inka innovations and 
engineering in regards to record keeping 
and architecture  

24. Discuss the art and architecture of 
Cuzco and Machu Picchu  

25. Distinguish the three geographic 
regions of Oceania  

26. Discuss the ceremonial men’s houses 
and their significance in Oceanic cultures  

27. Describe the relationship of art and 
ritual in Oceanic cultures  

28. Discuss traditional gender roles in 
Oceanic art and culture  

29. Discuss the role that mortuary rites 
and memorial festivals have on art and 
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Topic:       The Birth of Art: Africa, Europe, and the Near East in the Stone Age; From Alaska to  
                  the Andes: Native Arts of the Americas Before 1300; South From the Sahara: Early  
                  African Art; Before and After the Conquistadors: Native Arts of the Americas After  
                  1300; The Flourishing of Island Cultures: The Art of Oceania –  

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 2: Students will be able to understand the origins of art in terms of time period, human development 
and human activity, and explore origins of creativity, representation, and stylistic innovation in the 
Neolithic and Paleolithic periods. 
Goal 3: Students will be able to identify the various Mesoamerican cultures, their chronology, geographic 
locations, and explore the common threads in styles, form, and media throughout Mesoamerican art;   
Goal 4:  Students will be able uderstand the early history of African peoples and their shared core of 
beliefs and cultural practices, and examine the styles and subject matter of early African rock art and other 
media used to create art: Gold 5:  Students will be able to understand the native arts and architecture of 
the  Americas before and after the arrival of the Spanish; Goal 6:  Students will be able understand the 
geographic areas and broad common cultural practices of the peoples of Oceania, and the distinct 
qualities of the art forms of Melanesia, Micronesia, and Polynesia. 

Su
gg

es
te

d 
da

ys
 o

f I
ns

tr
uc

tio
n 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment Model 

culture  

30. Describe the importance of the sea to 
the art of Micronesia   

 
NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 1.1.12.A.3, 

1.3.12.D.1, 1.4.12.A.1, 1.4.12.A.2, 1.4.12.A.3, 
1.5.12.A.1, 1.5.12.A.2, 1.5.12.A.3. 
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Topic:       The Rise of Civilization: Art of the Ancient Near East;  
                  Pharaohs and the Afterlife: The Art of Ancient Egypt 

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 7:      Students will be able to understand the cultural changes, the concept of  
                  civilization and the artistic materials, techniques, subject matter, styles and  
                  conventions of the ancient Near East.  
Goal 8:      Students will be able to understand the evolution, stylistic conventions, and  
                   architectural evolution of Egyptian culture. 
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n Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understanding 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

  

1. Identify the formal and iconographic 
characteristics of ancient Near Eastern 
art and architecture  

2. Explain the relationship of art, 
architecture, and religion in the ancient 
Near East  

3. Describe early writing systems and their 
impact on Mesopotamian cultures  

4. Discuss the function of religious and 
secular art and architecture  

5. Identify instances of intercultural 
exchange between ancient Near Eastern 
civilizations and other parts of the 
ancient world  

6. Explain the materials and techniques of 
ancient Near Eastern art and 
architecture 

7. Identify the formal and iconographic 
characteristics of painting and sculpture 
from the Early Dynastic to New Kingdom 
periods  

8. Explain the shift in formal and 
iconographic characteristics in New 
Kingdom painting and sculpture of the 

• Discuss the social and economic changes 
that took place in the ancient Near East that 
made possible the beginning of what we call 
civilization. 

• How did the religion practiced by Sumerians 
differ from that practiced by Paleolithic 
hunters and how were those religions 
reflected in art?  What was the relationship 
between religion and the state in ancient 
Sumer? 

• How does that artwork shown in this chapter 
reflect the changing religious political ideas 
of the Ancient Near East? 

• Discuss the use of convention and realism in 
Egyptian relief carving and painting.  What 
types of subjects generally were treated 
more conventionally?  Why?  (Note 
particularly Figs: 3-16, 3-17, 3-30, 3-31, 3-35 
and 3-39). 

• What do the Great Pyramids of Gizeh (Figs. 
3-8 to 3-10) and the palace at Persepolis (ig 
2-26) say about the major concerns of the 
mean and the societies that commissioned 
them? 

• Discuss the role that death played in 
Egyptian art.  What relation did it have to the 
development of portraiture? 

 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 31-54; 
55-84. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume I, pp. 19-30; 31-39. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Sumerian Art 
• Summary of Akkadian, Babylonian, and 

Assyrian Art 
• Summary of Neo-Babylonian, Achaemenid 

Persian, and Sasanian Art 
• Summary of Egyptian Art – Predynastic to 

Old Kingdom 
• Summary of Egyptian Art – Middle and New 

Kingdoms 
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Topic:       The Rise of Civilization: Art of the Ancient Near East;  
                  Pharaohs and the Afterlife: The Art of Ancient Egypt 

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 7:      Students will be able to understand the cultural changes, the concept of  
                  civilization and the artistic materials, techniques, subject matter, styles and  
                  conventions of the ancient Near East.  
Goal 8:      Students will be able to understand the evolution, stylistic conventions, and  
                   architectural evolution of Egyptian culture. 
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n Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understanding 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

Amarna Period  

9. Discuss the funerary function and 
content of Egyptian art and architecture  

10. Explain the relationship of Egyptian art 
and architecture and the Nile River  

11. Describe the types of structures built in 
ancient Egypt and explain their functions 

12. Identify how the Egyptian political 
system and their religious beliefs are 
reflected in works of art and architecture  

13. Discuss the materials and techniques of 
Egyptian art  

14. Explain the development and use of the 
Egyptian hieroglyphic writing system  

15. Identify examples of intercultural contact 
between Egypt and other ancient 
civilizations 

 
NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 

 

 
Assessment: 
• Quizzes 
• Self-Quizzes 
• Chapter Summaries 
• Chapter Tests 
• Essays 
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Topic:       Minos and the Heroes of Homer: The Art of the Prehistoric Aegean;  
                  Gods, Heroes, and Athletes: The Art of Ancient Greece 

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 9:      Students will be able to understand the society, architecture, and visual aspects of 
                  Minoan art.  
Goal 10:     Students will be able to understand the diverse cultural influences on Greek 

artistic development and the evolution of the human figure and how it is 
represented in Greek art.  

Su
gg

es
te

d 
da

ys
 o

f I
ns

tr
uc

tio
n 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

 1. Explain the formal characteristics of 
Cycladic, Minoan, and Mycenaean art 
and architecture  

2. Classify the iconographic characteristics 
of Cycladic, Minoan, and Mycenaean art 

3. Explain the function of prehistoric 
Aegean art and architecture  

4. Comprehend the relationship between 
lifestyle, geography, and the art and 
architecture of the prehistoric Aegean 
cultures  

5. Discuss the evidence of intercultural 
contact between the three Aegean 
cultures, and between the Aegean 
cultures and ancient Near Eastern and 
Egyptian civilizations  

6. Identify and describe the materials and 
techniques used to create prehistoric 
Aegean art and architecture 

7. Explain the formal and iconographic 
characteristics of Geometric, 
Orientalizing, Archaic, Classical, and 
Hellenistic period art.  

8. Identify the sources, orders, and parts of 
ancient Greek architecture.  

• Why do the authors refer to the Minoan 
culture as “the first great Western 
civilization”? 

• Compare the styles of the Cycladic figurine 
of a woman (Fig. 4-1) with the Paleolithic 
Venus of Willendorf (Fig. 1-4).  How are they 
similar and how do they differ?  What do we 
know about their original purposes? 

• How were the different conceptions of the 
individual in the Greek and Sumerian 
civilizations reflected in their art? 

• Compare the Greek Geometric krater from 
the Dipylon Cemetery (Fig. 5-1) with the 
krater by the Niobid Painter (Fig. 5-57.  How 
does the decoration of each relate to the 
shape and surface of the vase, and what 
does the subject matter of each tell us about 
the people who made them? 

• What are the primary changes you see in the 
treatment of the human figure when you 
compare a Greek Kouros (Fig. 5-8) with the 
Egyptian statue of Mentemhet (Fig 3-40), 
with the bronze Warrior from Riace (Fig. 5-
34), with Praxiteles’ figures of Hermes (Fig-
5-62, and with Lysippos’ Apoxyomenos (Fig. 
5-65)?  Note the changing proportions, the 
depiction of motion, and the conception of 
the figure in space. 

 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 84-103, 
104-165. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume I, pp. 40-46; 47-63. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Cycladic, Mycenaean, and 

Minoan Art 
• Summary of Greek Vase Painting and 

Mosaics 
• Summary of Greek Architecture 
• Summary of Greek Sculpture 
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Topic:       Minos and the Heroes of Homer: The Art of the Prehistoric Aegean;  
                  Gods, Heroes, and Athletes: The Art of Ancient Greece 

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 9:      Students will be able to understand the society, architecture, and visual aspects of 
                  Minoan art.  
Goal 10:     Students will be able to understand the diverse cultural influences on Greek 

artistic development and the evolution of the human figure and how it is 
represented in Greek art.  
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

9. Discuss the influence other cultures 
exerted on Greek art and architecture.  

10. Explain the artistic and architectural 
theories governing ancient Greek art and 
architecture. 

11. Discuss the materials, techniques, and 
processes used to create Greek art and 
architecture. 

12. Identify historical events and characters 
that exerted influence on the 
development of Greek art and 
architecture. 

13. Describe the changes in representations 
of the human figure from the Geometric 
to the Hellenistic period. 

 
NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 

• Select three figures that you think best 
demonstrate the development of the female 
figure in Greek sculpture, one each from the 
Archaic, the Classic, and the Hellenistic 
periods.  How does each illustrate the 
stylistic characteristics of her period? 

• How did social and political conditions of fifth 
century Athens differe from those of the 
Hellenistic period?  In what ways do the 
figures of Dionysos (Herakles?) from the 
Parthenon (Fig. 5-46) and the Dying Gaul 
(Fig. 5-81) reflect these conditions? 

• Draw a simple floor plan of a typical Greek 
temple like the one that appears on page 
116 and identify the following features: 
peristyle, naos or cella, pronaos, stylobate, 
column-in-antis. 

• List four differences between the Doric and 
Ionic orders. 

• The Greeks believe that the marbles that 
Lord Elgin brought to the British Museum in 
London should be returned to Greece, but 
the British disagree.  Work with another 
student and present arguments that could be 
made by both sides. 

 

Assessment: 
• Quizzes 
• Self-Quizzes 
• Chapter Summaries 
• Chapter Tests 
• Essays 
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Topic:       Italy Before the Romans: The Art of the Etruscans; From Seven Hills to Three  
                  Continents: The Art of Ancient Rome 

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 11:    Students will examine the possible origins of Etruscan art and culture and  
                 understand how and why their architecture and art is different from that of the  
                 Greeks.  
Goal 12:    Students will examine and understand the great innovations of Roman 
                 architecture and wall paintings, and portraiture.   
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Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

 1. Describe the formal and iconographic 
characteristics of Etruscan art.  

2. Explain the forms, materials, and 
construction of Etruscan architecture.  

3. Describe the relationship between 
Etruscan and Roman art and history.  

4. Identify the influence of intercultural 
contact on Etruscan art and 
architecture.  

5. Discuss the materials and processes 
used to create Etruscan art. 

6. Identify the formal and iconographic 
characteristics of Roman art and 
architecture of the Republican and 
Early, High, and Late Imperial periods. 

7. Describe the forms, materials and 
construction techniques of Roman 
architecture  

8. Discuss relationship of civic building 
programs and imperial politics 

9. Explain the relationship of social status 
and artistic expression 

10. Identify the influence of other ancient 

• List four architectural characteristics of 
Etruscan temples that distinguish them 
from Greek temples. 

• Why is the Etruscan Capitoline Wolf (Fig. 9-
10 so famous? 

• How do the style, color, subject matter, and 
mood of an Etruscan fresco (Fig. 9-8) 
compare with those of a contemporary 
Greek vase painting (Fig. 5-56)? 

• In what way was the Etruscan rise and fall 
from power reflected in the decoration of 
their tombs?  To what degree was it 
reflected in their bronze work? 

• Compare the Etruscan sarcophagus with 
the reclining couple on Fig. 9-4 and the 
fresco on Fig. 9-8 with the Egyptian 
funerary monument from Gizeh shown on 
Fig. 3-13 and the Greek funerary stele on 
Fig. 5-55.  What do these monuments say 
about relationships between people in 
these societies as well as about their ideas 
toward death? 

• What do art images tell us about the 
relative positions of Greek and Etruscan 
women?  Select two examples from each 
culture to illustrate your argument. 

• Discuss the influence of both Greek and 
Etruscan architecture on Roman temple 
design. 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 232-
245; 246-299. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume I, pp. 89-94; 95-
110. 

• Gardner’s Art Through the Ages 12th 
edition, ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Etruscan Art 
• Summary of Roman Historical and Cultural 

Background 
• Summary of Roman Emperors 
• Summary of Roman Architecture 
• Summary of Roman Sculpture 
 



 30

Topic:       Italy Before the Romans: The Art of the Etruscans; From Seven Hills to Three  
                  Continents: The Art of Ancient Rome 

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 11:    Students will examine the possible origins of Etruscan art and culture and  
                 understand how and why their architecture and art is different from that of the  
                 Greeks.  
Goal 12:    Students will examine and understand the great innovations of Roman 
                 architecture and wall paintings, and portraiture.   
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Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

cultures on Roman art and architecture 

11. Describe the materials and processes 
used to create Roman art. 

12. Identify historical events and characters 
that influenced the development of 
Roman art and architecture  

 
NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 

• Name three works commissioned by  
Augustus and describe their political 
significance. 

• How did the Greeks and the Romans differ 
in their conception of architectural space?   
Include in your discussion the Greek 
Parthenon (Figs. 5-42 to 5-48), the Roman 
Pantheon (Figs. 10-48 to 10-50), the Baths 
of Caracalla (Fig. 10-68), and the Basilica 
of Constantine (Fig 10-79).  How did the 
building techniques used by each 
determine the types of spaces that could be 
constructed? 

• The emperors Trajan and Hadrian both 
made great architectural contributions to 
Rome.  What were they?  Which do you 
think had the greatest effect on later 
architecture? 

• Discuss the development of Roman 
portraiture by comparing and contrasting 
the heads of a Republican Roman (Fig. 10-
7), Augustus (Fig. 10-25), Vespasian (Fig. 
10-35), Caracalla (Fig. 10-65), Trajan 
Decius (Fig. 10-69), and Constantine (Fig. 
10-78).  How do the various portraits relate 
to the concept of “likeness” and/or to 
political statements? 

• In what way was the decline of Roman 
power reflected in art during the 3rd and 4th 
centuries?  

Assessment: 
• Quizzes 
• Self-Quizzzes 
• Chapter Summaries 
• Chapter Tests 
• Essays 
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Topic:       Pagans, Christians, and Jews: The Art of Late Antiquity;  
                  Rome in the East: The Art of Byzantium 

Curriculum Management System 
Grade Level/Subject:  
Grade 11-12/AP Art History 

Goal 13:      Students will examine and be able to understand the art forms and architecture of  
                  Late Antiquity and the influence of religion on them.  
Goal 14:      Students will be able to understand the cultural mix of Roman, Christian, and  
                   Eastern influences in the art of Byzantium and define distinct characteristics in  
                   the art and architecture of this period 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

 1. Explain the formal and iconographic 
characteristics of Late Antique Jewish 
and Christian art  

2. Discuss the relationship of Roman and 
Early Christian art and architecture  

3. Identify the sources of Late Antique 
Christian architecture  

4. Describe the plan and elevation of an 
Early Christian church  

5. Explain the organization, function, and 
ornamentation of Early Christian 
catacombs  

6. Discuss the materials, techniques, and 
processes used to create Late Antique 
art and architecture  

7. Identify historical events and characters 
that exerted influence on the 
development of Late Antique art and 
architecture  

8. Describe the persistence of classical art 
in the Late Antique period. 

9. Explain the formal and iconographic 
characteristics of Early, Middle, and Late 
Byzantine art. 

• Compare the basilica of Old St. Peter’s (Fig. 
11-7) with the reconstruction of the Basilica 
Nova (Fig. 10-79).  What similarities and 
what differences do you see in the plans, 
elevations, and building materials used?  
How did the purposes of the varying parts of 
the two buildings differ?  How was the more 
“spiritual” purpose of the Christian building 
reflected in the structure? 

• Compare the changes in the representation 
of Christ and how the changes reflect the 
spread of Christianity and its acceptance by 
the Romans.  Select two or three examples 
from Figs. 11-3, 11-5, 11-6, 11-12, 11-15, 
11-17, 11-20. 

• Discuss the development of pictorial form 
from Roman illusionism to Byzantine pattern, 
noting the changes that you see in the 
treatment of the special setting and the 
solidity of the human body.  Consider the 
Dionysiac frieze (Fig. 10-15), Christ as the 
Good Shepherd (Fig. 11-15), The Miracle of 
the Loaves and the Fishes (Fig. 11-17), and 
the mosaic of Sant’ Apollinare in Classe (Fig. 
12-12). 

• The apse mosaics of San Vitale have been 
said to embody the Byzantine ideal of 
“sacred kingship.”  What iconographic 
features of the mosaics illustrate this 
concept? 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 300-
323; 324-355. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume I, pp. 111-118; 119-
129. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentation 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of the Art of Late Antiquity 
• Summary of Byzantine Art 
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Topic:       Pagans, Christians, and Jews: The Art of Late Antiquity;  
                  Rome in the East: The Art of Byzantium 

Curriculum Management System 
Grade Level/Subject:  
Grade 11-12/AP Art History 

Goal 13:      Students will examine and be able to understand the art forms and architecture of  
                  Late Antiquity and the influence of religion on them.  
Goal 14:      Students will be able to understand the cultural mix of Roman, Christian, and  
                   Eastern influences in the art of Byzantium and define distinct characteristics in  
                   the art and architecture of this period 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

10. Describe and analyze the architecture 
and ornamentation of churches built 
within Byzantium. 

11. Discuss the function of art and 
architecture within the Eastern Orthodox 
liturgy. 

12. Explain the causes and effects 
Byzantine iconoclasm  

13. Identify and discuss the persistence of 
classical traditions in art produced in the 
Early, Middle, and Late Byzantine 
periods  

14. Explain the materials and techniques of 
Byzantine art and architecture 

NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 

• Select a Byzantine mosaic or painting from 
the Early, Middle and Late periods.  What 
features do they have in common that 
makes them Byzantine? 

 

Assessment: 
• Quizzes 
• Self-Quizzes 
• Chapter Summaries 
• Chapter Tests 
• Essays 
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Topic:       In Praise of Allah: The Art of the Islamic World Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 15:     Students will examine and be able to understand the origins and roots of the  
                  Islamic faith that are manifest in the art and architecture of Islam and the near 
                  Eastern artistic traditions that shape original forms in their art.  
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

 1. Describe the architecture of the Early 
Islamic culture and how it related to 
Early Christian and Judaic examples  

2. Relate Islamic art and architecture with 
Greco-Roman, Early Christian, and 
Byzantine art and architecture  

3. Describe the mosque and its features; 
differentiate the features between what 
is required for worship and what is 
electively added by the architects  

4. Elaborate on Muslim burial customs and 
differentiate between what Muhammad 
originally wished of burial and what was 
practiced later  

5. Identify the unique characteristics and 
the unlimited growth potential of the 
arabesque  

6. Discuss Islamic minor arts, including 
calligraphy  

 

NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 

• Compare the treatment of volume and space 
in the manuscript illumination from the 
Shanama (Fig. 13-27) with that in the Paris 
Psalter (Fig. 12-28).  In what ways does the 
Persian miniature differ from the Byzantine 
one?  What factors might account for the 
differences? 

• Compare the treatment of the figures on the 
Islamic basin relief (Fig. 10-58, the Roman 
Sarcophagus (Fig. 10-71, and Byzantine 
Barberini ivory (Fig. 12-1).  What 
compositional devices does each artist use, 
and how does each organize multiple figures 
and depict them in?  Which do you like best?  
Why? 

• Differentiate between early Islamic 
architecture and later Islamic (Ottoman) 
architecture; detail the works of Sinan the 
Great and the construction of the Alhambra  

• After having read chapter 13, do you feel 
that the essential qualities of Islamic art 
distinguish it from or relate it to Western art?  
How? 

 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 232-
245; 246-299. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume I, pp. 89-94; 95-110. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Islamic Art 
Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essays 



 34

 
Topic:        Europe After the Fall of Rome: Early Medieval Art in the West Curriculum Management System 

Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 16:      Students will be able to understand the distinctive artistic traditions of the  
                   European peoples beyond the Roman Empire and know the different types of art,  
                   media, and their respective cultures. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

 1. Identify the formal and iconographic 
characteristics of early Medieval art  

2. Discuss the influence of classical and 
early Christian sources on early 
Medieval art and architecture  

3. Describe the materials and techniques 
employed in early Medieval art and 
architecture  

4. Explain the Carolingian Renaissance 
and its impact on art and architecture  

5. Analyze the role monasteries played in 
the creation, preservation, and 
dissemination of manuscripts  

6. Discuss the influence of metalwork on 
early Medieval painting and sculpture 

 
 
NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 

• Discuss the importance of Charlemagne’s 
role in the history of art. 

• Discuss the historical and political factors 
represented by the image of the enthroned 
Otto III from his gospel book (Fig. 16-29).  In 
what ways is this image related to the 
changing political and religious situation in 
Western Europe? 

• Discuss the treatment of space and volume 
in manuscript illumination, comparing pages 
from the Book of durrow (Fig. 16-5), the 
Coronation gospels (Fig. 16-12), the Ebbo 
Gospels (fig. 16-13), and the Uta Codex 
(Fig. 16-27). 

• Compare Crucifixion images from an Early 
Christian ivory (Fig. 11-21), a Byzantine 
mosaic at Daphni (Fig. 12-22), a Carolingian 
manuscript cover (Fig. 16-15), and the 
Ottonian Gero Crucifix (Fig. 16-26).  How is 
the mood different in each of the images, 
and how do the formal characteristics create 
the mood? 

 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 420-
445. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume I, pp. 155-162. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Early Medieval Art in the West 
 
Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essay 
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Topic:       The Age of Pilgrimages: Romanesque Art Curriculum Management System 

Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 17:     Students will be able to recognize differences and similarities in regional  
                 Romanesque architecture and artistic styles and understand the impact of the  
                 ‘millenial’ and apocalyptic mood of the Romanesque era on artistic themes.   
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

  

1. Identify and discuss Romanesque 
building techniques  

2. Describe the formal and iconographic 
characteristics of Romanesque art  

3. Discuss the social and economic forces 
affecting Romanesque art and 
architecture  

4. Identify the regional variations in 
Romanesque figural arts  

5. Explain the regional variations in the 
plan and elevation of Romanesque 
churches  

6. Explain the role of art within (and on) 
Romanesque churches  

7. Discuss the significance of the 
pilgrimage to Santiago de Compostela to 
Romanesque art and architecture  

8. Explain the role of monastic orders in 
the creation of Romanesque art and 
architecture 

 

• What are the distinguishing features of the 
Romanesque style seen in the church of 
Saint Sernin at Toulouse (Figs. 17-4 & 17-5) 
when compared with Old Saint Peter’s in 
Rome (Fig. 11-7)? 

• Describe the various evolutionary steps, in 
both plan and elevation, that led from the 
Carolingian to the Romanesque style in 
northern European churches. 

• List two features of Romanesque interiors 
that illustrate the modular design of the plan.  
How are the interior bays marked on the 
exterior? 

• Label a diagram of a Romanesque portal 
with the following parts: lintel, tympanum, 
archivolts, voussoirs, trumeau, jambs. 

 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 446-
477. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume I, pp. 163-174. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Romanesque Architecture 
• Summary of Romanesque Sculpture and 

Painting 
Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essay 
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Topic:        The Age of Great Cathedrals: Gothic Art Curriculum Management System 

Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 18:      Students will be able to understand the origins and spread of the Gothic style, 
                     and the changes in European religious concepts that make Gothic art and  
                     architecture possible.  
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

 1. Distinguish regional differences in 
Gothic art and architecture  

2. Identify the parts of the plan and 
elevation of Gothic churches and explain 
their functions  

3. Discuss the symbolic and liturgical 
meanings of Gothic architecture  

4. Explain how social and economic 
conditions are reflected in Gothic art and 
architecture  

5. Identify examples of classical influence 
in works of art and architecture  

6. Discuss the formal and iconographic 
characteristics of Early to Late Gothic 
figural art  

7. Describe the materials and techniques 
employed in Gothic art and architecture 

 
 
NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 

• What did a Gothic cathedral symbolize to its 
contemporaries? 

• List the three structural and/or design 
features that characterize a Gothic vault.  
What are the advantages of the pointed arch 
over the round arch? 

• What effect did the changing philosophical 
conception of the relation between the soul 
and the body have on Gothic sculpture? 

• Select a typical Early Gothic and a High 
Gothic cathedral and explain the factors that 
differentiate one from the other. 

• What similarity do you see between the S-
curve of The Virgin of Paris (Fig. 18-35) and 
that used by the Greek artist Praxiteles for 
the Hermes (Fig. 5-62)?  In what ways are 
the two figures different? 

• In what ways has the classic French High 
Gothic structure as typified by Amiens (Figs. 
18-9d and 18-17) been modified in the 
English and Italian buildings like Salisbury 
Cathedral (Figs. 18-37 to 18-39) and the 
cathedrals of Orvieto and Milan (Figs. 18-55 
and 18-57). 

• Discuss patronage in the medieval period, 
including the roles played by clerics, guilds, 
merchants and royal patrons, noting specific 
examples of each. 

 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 478-
519. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume I, pp. 175-188. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Gothic Art 
• Summary of Gothic Sculpture 
• Summary of Gothic Architecture 
Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essay 
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Topic:        From Gothic to Renaissance: 14th Century Italian Art Curriculum Management System 

Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 19:      Students will be able to understand the influence of the Byzantine and classical  
                   worlds on art and architecture, the growing interest in the natural world, and  
                   the rejection of medieval artistic elements. 
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Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

  

1. Discuss the formal and iconographic 
characteristics of fourteenth-century 
Italian art  

2. Explain how the plague affected artistic 
production in fourteenth-century Italy  

3. Describe the role humanism played in 
fourteenth-century Italian art  

4. Discuss the art and architecture created 
for monastic orders  

5. Describe the material, formal, and 
technical characteristics of fourteenth-
century Italian architecture  

6. Explain the reintroduction of the optical 
experience in the art of the fourteenth 
century 

 
 
NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1 
1.5.12.A.2, 1.5.12.A.3. 

• Which style dominated Medieval Italian 
painting?  List three of its stylistic 
characteristics. 

• Discuss the effects of social and economic 
changes between the lat thirteenth and late 
fourteenth centuries on Italian art of the 
period. 

• Compare Duccio’s Betrayalof Jesus (Fig. 19-
11) with another painting in this chapter; not 
particularly the use of space, three-
dimensional volume, and the sense of 
drama. 

• Discuss Florence Cathedral (Figs. 19-17 and 
19-18), noting especially the way in which 
decorative details are integrated with the 
construction as a whole.  Does Florence 
Cathedral share design features with other 
cathedrals? 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 478-
519. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume II, pp. 17-22. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Late Gothic Artists in Italy 
 
Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essay 
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Topic:       Humanism and the Allure of Antiquity: 15th Century Italian Art; Beauty, Science,  
                  and Spirit in Italian Art: The High Renaissance and Mannerism 

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art HIstory 

Goal 20:      Students will be able to understand the social, religious, and political influences  
                    of 15th-century Italian art, and art and architectural terms in relation to this  
                     historical period. 
Goal 21:      Understand the transition from the early Renaissance to the High Renaissance,  
                    the distinctions between High Renaissance and Mannerist works of art, and the  
                    technical and aesthetic achievements of the period. 
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Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

  

1. Explain the key aspects of Renaissance 
art and architectural theory  

2. Identify the formal and iconographic 
characteristics of 15th-century Italian art  

3. Discuss the formal and material 
characteristics of 15th-century Italian 
architecture  

4. Describe the role and influence of 
patrons  

5. Identify and describe the integration of 
sacred and secular concerns  

6. Explain the relationship of science, 
humanism, and artistic production  

7. Describe the materials and techniques of 
Renaissance painting, sculpture, and 
printmaking 

8. Describe the formal and iconographic 
characteristics of High Renaissance, 
Venetian, and Mannerist painting and 
sculpture.  

9. Identify the formal characteristics that 
distinguish High Renaissance from 

• Both the Church of the Katholikon (Figs 9-20 
and 9-21 and the Pazzi Chapel (Figs. 21-17 
to 21-19) are characterized by a centralized 
plan, yet one is typical of Medieval Byzantine 
structures while the other is often used as 
the prime example of a Renaissance 
building.  In what ways are the Humanism 
and rationality of the Renaissance apparent 
in Brunelleschi’s building? 

• Explain the principles of linear perspective 
and discuss what made it so important for 
Renaissance artists.  Select from Donatello’s 
Feast of Herod (Fig. 21-3), Ghiberti’s Issac 
and his Sons (Fig. 21-5), Masaccio’s Holy 
Trinity (Fig. 21-12), Uccello’s Battle of San 
Romano (Fig. 21-22), Castagno’s Last 
Supper (Fig. 21-37), Perigino’s Christ 
Delivering the Keys (Fig. 21-40), Mantegna’s 
Saint James (Fig. 21-47), and Piero’s 
Brera’s Altarpiece (Fig. 21-50). 

• Discuss the use of space and line and the 
placement of the figures in Fra Filippo Lippi’s 
Madonna and Child with Angels (Fig. 21-38) 
and Giotto’s version of the same theme (Fig. 
19-7).  What is the religious impact of the 
different figure types and of the landscape 
background used by Fra Filippo? 

 
• Discuss the way in which Alberti utilized 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 572-
661. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume II, pp. 33-62. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Fifteenth Century Painters in 

Italy: Early Renaissance 
• Renaissance and Mannerism 
• Summary of Sixteenth Century Painters in 

Italy 
• Summary of Fourteenth Through Sixteenth 

Century Italian Art 
• Summary of Fifteenth and Sixteenth Century 
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Topic:       Humanism and the Allure of Antiquity: 15th Century Italian Art; Beauty, Science,  
                  and Spirit in Italian Art: The High Renaissance and Mannerism 

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art HIstory 

Goal 20:      Students will be able to understand the social, religious, and political influences  
                    of 15th-century Italian art, and art and architectural terms in relation to this  
                     historical period. 
Goal 21:      Understand the transition from the early Renaissance to the High Renaissance,  
                    the distinctions between High Renaissance and Mannerist works of art, and the  
                    technical and aesthetic achievements of the period. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

Mannerist architecture.  

10. Explain the religious and philosophical 
influences on High Renaissance art.  

11. Describe the materials and techniques of 
Renaissance painting and sculpture. 

12. Discuss the status of artists in 
Renaissance society. 

13. Explain how the experiments of 15th 
century art were employed by 16th-
century artists. 

14. Compare the artistic philosophies that 
distinguished Venetian Renaissance art 
from contemporary Florentine and 
Roman work. 

 
 
NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 

classical elements in the buildings he 
designed.  

• How did the status of the visual artist change 
in the High Renaissance?  What was the 
reason for this? 

• Why is Bramante’s Tempietto often referred 
to as the first High Renaissance building?  
What are the basic qualities that distinguish 
it from a typical Early Renaissance building?  
Do you feel that the building reflects a 
religious attitude that is different from the 
Medieval one?  If so, what is the difference?  
How is it expressed? 

• Compare Raphael’s Galatea (Fig. 22-20) 
with Botticelli’s Birth of Venus (Fig. 21-32); 
note the differences in the handling of space 
and the representation of the bodies.  What 
are the sources for the two subjects? 

• Compare Michaelangelo’s David (Fig. 22-9) 
with Polykleitos’ Doryphoros (Fig. 5-38) and 
Donatello’s David (Fig. 21-23) from the 
stylistic point of view.  What similarities do 
you see?  What differences?  What 
distinguishes Michelangelo’s David as a 
High Renaissance figure? 

 
 
 
• Compare Piero’s Brera Altarpiece (Fig. 21-

50), Andrea del Sarto’s Madonna of the 

Italian Sculptors 
• Summary of Fifteenth and Sixteenth Century 

Italian Architects 
 
Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essay 
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Topic:       Humanism and the Allure of Antiquity: 15th Century Italian Art; Beauty, Science,  
                  and Spirit in Italian Art: The High Renaissance and Mannerism 

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art HIstory 

Goal 20:      Students will be able to understand the social, religious, and political influences  
                    of 15th-century Italian art, and art and architectural terms in relation to this  
                     historical period. 
Goal 21:      Understand the transition from the early Renaissance to the High Renaissance,  
                    the distinctions between High Renaissance and Mannerist works of art, and the  
                    technical and aesthetic achievements of the period. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

Harpies (Fig. 22-40_ with Bellini’s San 
Zaccaria Altarpiece (Fig. 22-31), and 
Parmigianino’s Madonna with the Long Neck 
(Fig. 22-43); consider the handling of space, 
the logic (or lack of it) of the compositions, 
and the treatment of the figures, including 
placement and proportions.  What emotional 
effect does each artist create?  Which 
painting do you like best?  Why? 

• Compare the façade designs of Antonio da 
Sangallo’s Farnese Palace (Fig. 22-23), 
Alberti’s Palazzo Rucellai (Fig. 21-33), 
Michelangelo’s Museo Capitolino (Fig. 22-
27), and Giulio Romano’s Palazzo del Te 
(Figs. 22-49) and Sansovino’s State Library 
(Fig. 22-55).  Which building seems to be the 
most monumental?  Why? 
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Topic:       Piety, Passion, and Politics: 15th Century Art in Northern Europe and Spain Curriculum Management System 

Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 22:      Students will be able to understand the effect of political power, the integration 
                  of sacred and secular power and wealth in the development of Northern European  
                  art, and examine the variety and types of media, specific artists, and their  
                  respective styles used in art in this period. 
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Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

  

1. Identify the formal and iconographic 
characteristics of 15th-century Northern 
European and Spanish art  

2. Distinguish between art produced in 
Flanders, France, Germany, and Spain  

3. Explain how economic conditions were 
reflected in works of art  

4. Identify the role of shifting devotional 
patterns and practices in the creation of 
works of art  

5. Discuss the role of politics in 15th-
century Northern European and 
Spanish art  

6. Explain the materials and techniques of 
15th-century Northern European and 
Spanish art  

7. Identify the influence patrons had on 
examples of 15th-century Northern 
European and Spanish art 

 
 
 
 

• Compare Sluter’s figure of Moses (Fig. 20-
3) with Donatello’s Saint Mark (Fig. 21-7).  
In what way do the figures typify the 
concerns of northern and Italian artists? 

• Compare the treatment of the architecture 
and landscape in the work by the Limbourg 
Brothers (Fig. 20-2) with that in Ambrogio 
Lorenzetti’s Effects of Good Government 
(Fig. 19-15 and 19-16).  In what ways are 
they similar?  In what ways do they differ? 

• How does Jan van Eyck’s approach to 
portraiture as shown in his self-portrait (Fig. 
20-16) differ from the approach of Italian 
portraitists, for example Botticelli’s Portrait 
of a Youth (Fig. 21-28)? 

• Compare Rogier van der Weyden’s 
Deposition (Fig. 20-7) with a similar subject 
by Giotto (Fig. 19-9).  Which moves you 
most?  Why? 

 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 544-571. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume II, pp 23-32. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Fifteenth Century Netherlandish 

Artists 
 
Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essay 
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Topic:       Piety, Passion, and Politics: 15th Century Art in Northern Europe and Spain Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 22:      Students will be able to understand the effect of political power, the integration 
                  of sacred and secular power and wealth in the development of Northern European  
                  art, and examine the variety and types of media, specific artists, and their  
                  respective styles used in art in this period. 
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n Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

NJ Core Curriculum Content Standards  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 
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Topic:        The Age of Reformation: 16th Century Art in Northern Europe and Spain Curriculum Management System 

Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 23:      Students will be able to understand the consequences of the Protestant  
                  Reformation and the Catholic Counter-Reformation, and the diversity of cultures  
                  and artistic styles in Spain and Northern Europe.  
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

  

1. Identify the formal and iconographic 
characteristics of 16th-century art in 
Northern Europe and Spain  

2. Describe Dürer’s art theory and its 
impact on his work  

3. Explain how 16th-century Northern 
European art reflects the principles of 
the Protestant Reformation  

4. Describe how 16th-century Spanish art 
embodies the principles of the Catholic 
Counter-Reformation  

5. Consider how patrons employed art and 
architecture in the 16th century  

6. Explain the influence of Italian 
Renaissance and Mannerist art in 
Northern Europe and Spain  

7. Discuss the history, processes, and 
functions of prints in Northern Europe 

 
 
 
 
 
 

• What different conceptions of the nude and 
of Classical mythology are apparent in 
Raphael’s Galatea (Fig. 22-20) and 
Gossaert’s Neptune and Amphritie (Fig. 26-
16)? 

• Compare Grunewald’s Isenheim Altarpiece 
(Figs. 23-2 and 23-3) with Jan van Eyck’s 
Ghent Altarpiece (Figs. 20-5 and 20-6).  
Discuss the iconography, the handling of 
light, color, and space, as well as the 
emotional impact.  What kind of landscape 
setting does each use?  How does each 
treat the human figure? 

• Compare the pose and proportions of Adam 
and Eve in the representations by Van Eyck 
(Fig. 20-6), Massaccio (Fig. 21-11), and 
Durer (Fig. 23-6).  How do these figures 
relate to classical proportions and the 
contrapposto pose? 

• In what ways do you think Durer and 
Leonardo were alike?  In what ways do you 
think they were different? 

 

• Gardner’s Art Through the Ages, 12th ed., 2005, 
Thomson Wadsworth, CA, pp. 662-687. 

• Study Guide for Gardner’s Art Through the Ages, 
12th ed., Volume II, pp 63-74. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art Through 
the Ages: http://art.wadsworth.com/gardner12 

• California State University’s The Image Project: 
http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Fourteenth Through Sixteenth 

Century Art in Northern Europe and Spain 
• Summary of Sixteenth Century Painters in the 

Netherlands 
• Summary of German Renaissance Art 
 
Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essay 
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Topic:        The Age of Reformation: 16th Century Art in Northern Europe and Spain Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 23:      Students will be able to understand the consequences of the Protestant  
                  Reformation and the Catholic Counter-Reformation, and the diversity of cultures  
                  and artistic styles in Spain and Northern Europe.  
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 
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Topic:       Popes, Peasants, Monarchs, and Merchants: Baroque Art Curriculum Management System 

Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 24:     Students will be able to Recognize the distinctive characteristics of the Baroque  
                  and the Rococo style, and understand the diversity of cultures and artistic styles  
                  throughout Europe.  
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

  

1. Identify the formal and iconographic 
characteristics of 17th-century art and 
architecture  

2. Understand the diversity of forms and 
iconography in 17th-century art and 
architecture  

3. Discuss the significance of social and 
political events in the production and use 
of art and architecture  

4. Explain how absolutist rhetoric is 
embodied in examples of 17th-century 
art and architecture  

5. Describe the influence the Catholic 
Counter Reformation exerted on 17th-
century art and architecture  

6. Explain the significance of the classical 
tradition in examples of 17th-century art 
and architecture  

7. Analyze the shifting status of artists and 
architects in the 17th century  

 
 
 
 

• Bernini’s art has been described as 
“theatrical.”  Give examples of its 
theatricality and discuss the technical 
devices he used to create the. 

• Compare Ribera’s Martyrdom of St. 
Bartholomew (Fig. 24-28) with Mantegna’s 
St. James Led to Martyrdom (Fig. 21-47).  
Discuss composition, painting technique, 
and emotional impact.  What major concerns 
of the Italian Renaissance and the Counter-
Reformation in Spain are demonstrated by 
these works? 

• Discuss the influence of Caravaggio on 
Gerrit van Honthorst (Fig. 24-41), George de 
la Tour (Fig. 24-64), and Louis le Nain (Fig. 
24-62).  Which aspects of Caravaggio’s style 
did each adopt, and how do their works 
differ from him and from each other? 

• In what ways do the works and lives of 
Rubens and Rembrandt reflect the different 
social and religious orientations of 
seventeenth-century Flanders and Holland? 

 
 
 
 
 
 
 
 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 688-
747. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume II, pp 75-100. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Eighteenth Century Painting 

and Sculpture 
• Summary of Eighteenth Century Architects 
• Summary of Baroque Art 
• Summary of Baroque Painting and Sculpture 
• Summary of Baroque Architects 
• Iconographic Summary 
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Topic:       Popes, Peasants, Monarchs, and Merchants: Baroque Art Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 24:     Students will be able to Recognize the distinctive characteristics of the Baroque  
                  and the Rococo style, and understand the diversity of cultures and artistic styles  
                  throughout Europe.  
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 

• Compare Rembrandt’s Self-Portrait (Fig. 24-
27) with the self-portraits by Judith Leyster 
(Fig. 24-29) and Caterina van Hemessen 
(Fig. 23-19), and Van Eyck’s Man in a Red 
Turban (fig. 20-10).  How have the artists 
depicted the different psychological states 
as they look at themselves?  Do you think 
these works illustrate major differences in 
the philosophies of the times and/or places 
where painted or that the interpretations 
were solely individual?  Why? 

• Discuss the relative balance between 
Baroque and Renaissance features in the 
following buildings: the east façade of the 
Louvre (Fig. 24-66), the Church of the 
Invalides in Paris (Fig. 24-72), the 
Banqueting House at Whitehall (Fig. 24-73), 
and St. Paul’s Cathedral in London (Fig. 24-
74). 

• Who was chiefly responsible for the 
development of “classical” landscape 
painting in Italy?  How did his approach 
differ from those of Poussin (Fig. 24-58), 
Claude Lorrain (Fig. 24-60), and Van 
Ruisdael (Fig. 25-51)? 

 

Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essay 
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Topic:       The Enlightenment and Its Legacy: Art of the Late 18th Through the  
                  Mid-19th Century 

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 25:      Students will be able to understand the main styles of Neoclassicism and  
                  Romanticism in early 19th century Europe and America, and examine reasons  
                  for the broad range of subject matter. 
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Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

 1. Explain the influence of the 
Enlightenment on late 18th- and early 
19th-century art and architecture.  

2. Identify the formal and iconographic 
characteristics of Rococo, 
Neoclassicism, the “natural,” 
Romanticism.  

3. Discuss how social and political events 
affected the artistic production.  

4. Explain how ideas from contemporary 
philosophy and literature affected works 
of art and architecture.  

5. Identify and describe the new materials 
employed in the late 18th and early 19th 
centuries.  

6. Describe the impact of the industrial 
revolution on artistic production. 

 
 
NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 

• Compare Fragonard’s The Swing (Fig. 28-6) 
with Bronzino’s Cupid, Folly and Time (Fig. 
22-24).  Although both works have strong 
erotic overtones, they are very different in 
their emotional effects.  What makes one 
rococo and the other Mannerist? 

• Compare Benjamin West’s Death of General 
Wolfe (Fig. 28-17) with el Greco’s Burial of 
Count of Orgaz (Fig. 23-26).  Note stylistic 
similarities and differences and explain the 
iconographic features that make one a 
Baroque painting and the other a product of 
the Enlightenment. 

• In what way does Rousseau’s statement 
“Man is born free, but everywhere in chains” 
reflect the premises of romanticism?  Select 
three images that you think illustrate this 
view and explain why they do. 

• Compare Ingres’ Grande Odalisque (Fig. 28-
39) with Titian’s Venus of Urbino (Fig. 22-
38).  How do they differ in composition, body 
type, distortion, and degree of idealization? 

• Discuss the differences in approach to the 
depiction of landscape in the works of 
Poussin (Fig. 24-59), Ruisdale (Fig. 24-51), 
Canaletto (Fig. 28-19), Turner (Fig. 28-54), 
Constable (Fig. 28-53), Cole (Fig. 28-55), 
Bierstadt (Fig. 28-56), Church (Fig. 28-57), 
and Friedrich (Fig. 28-52). 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 797-
850. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume II, pp 119-133. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
 
Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essay 
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Topic:       Introduction to the Art of Asia: India, China; Korea, Japan; Cross-Cultural  
                  Influences 

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 26:     Students will be able to understand the early sultanate, dynasty and Persian  
                    influences in the art of the Mughal Empire, and the art and architecture of the  
                    indigenous Rajput kingdoms in contrast with the Mughal influenced art. 
Goal 27:      Students will be able to understand the cultural influences in the styles and  
                    media of Chinese and Korean art and architecture. 
Goal 28:      Students will be able to recognize the artistic elements, media, techniques and  
                    subject matter of the Muromachi, Momoyama and Edo periods, and understand  
                    the influence of Zen Buddhism in the art of Japan and the importance of ritual  
                    and ceremony in Japanese culture. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

  

1. Describe the movement of Islam across 
the Indian subcontinent  

2. Explain Indian architectural conventions 
and their relationship to religious 
practice  

3. Discuss the impact of the Mughal empire 
on the art of India  

4. Explain the circumstances surrounding 
the construction of the Taj Mahal  

5. Describe the artistic and architectural 
achievements of the dynasties following 
the Mughal  

6. Explain the role that the British played in 
Indian politics and artistic endeavors 
from colonization through Indian 
independence  

7. Discuss Buddhist beliefs and the 
religion’s impact on art and architecture 
in Thailand and Burma  

• Compare the Buddhist structures at the 
following sites: Sanchi (Figs. 6-5 and 6-6), 
Karli (Fig. 6-8), Borobudur (Fig. 6-26), 
Rangoon (Yangon) (Fig. 25-12), Byodoin, Uji 
(Fig. 8-12), the Bayon at Ankor Thom (Fig. 
6-31), and Yingxian (Fig. 7-21).  What was 
the purpose of each, and how is that 
purpose reflected in the forms? 

• Discuss the effects of political and religious 
changes on Chinese artists of the sixteenth 
century.  Cite specific works to illustrate your 
discussion. 

• What is the major difference between 
Chinese or Korean and Western attitudes 
toward nature?  How have these attitudes 
been reflected in art?  Select three examples 
of each to illustrate your discussion. 

• In what way does the Japanese tea 
ceremony relate to the style of the painting 
illustrated in Fig. 27-2? 

 
 
 
 
 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 749-
795. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume II, pp 101-118. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Later Arts of South and 

Southeast Asia 
• Summary of Later Arts of China and Korea 
• Summary of Later Arts of Japan 
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Topic:       Introduction to the Art of Asia: India, China; Korea, Japan; Cross-Cultural  
                  Influences 

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 26:     Students will be able to understand the early sultanate, dynasty and Persian  
                    influences in the art of the Mughal Empire, and the art and architecture of the  
                    indigenous Rajput kingdoms in contrast with the Mughal influenced art. 
Goal 27:      Students will be able to understand the cultural influences in the styles and  
                    media of Chinese and Korean art and architecture. 
Goal 28:      Students will be able to recognize the artistic elements, media, techniques and  
                    subject matter of the Muromachi, Momoyama and Edo periods, and understand  
                    the influence of Zen Buddhism in the art of Japan and the importance of ritual  
                    and ceremony in Japanese culture. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

 

8. Describe the relationship between 
Vietnamese and Chinese ceramic 
traditions  

9. Discuss the impact the Mongol emperors 
had on the arts of China  

10. Differentiate Chinese literati painters in 
the Yuan and Ming dynasties. 

11. Describe the Ming Imperial City including 
the Forbidden City and the pleasure 
gardens. 

12. Discuss the concept of primordial line in 
Qing literati painting. 

13. Elaborate on foreign influence in 
Chinese arts and culture. 

14. Summarize the porcelain traditions in 
China from the Yuan to the present. 

15. Discuss the impact of Communism on 
Chinese art. 

16. Describe the impact of Chinese 
architecture on Korean architecture. 

• Compare a Harunobu print (Fig. 27-11) with 
Degas’ The Tub (Fig. 29-30).  In what ways 
does Degas’ composition resemble that of 
the Japanese print?  What relation do you 
see between Hokusai’s Great Wave (Fig. 27-
12) and Van Gogh’s Starry Night (Fig. 29-
35)?  Discuss the treatment of the surface 
and the conception of space. 

• What can you tell about the Japanese 
attitude toward nature from Hasegawa 
Tohaku’s Pine Forest (Fig. 27-5), Yosa 
Buson’s Cuckoo Flying Over New Verdue 
(Fig. 27-10), the Dry Cascade and Pools 
from Saihoji (Fig. 27-1) and the Katsura 
Imperial Villa (Fig. 27-8)?  What do they 
have in common? 

 

Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essay 
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Topic:       Introduction to the Art of Asia: India, China; Korea, Japan; Cross-Cultural  
                  Influences 

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 26:     Students will be able to understand the early sultanate, dynasty and Persian  
                    influences in the art of the Mughal Empire, and the art and architecture of the  
                    indigenous Rajput kingdoms in contrast with the Mughal influenced art. 
Goal 27:      Students will be able to understand the cultural influences in the styles and  
                    media of Chinese and Korean art and architecture. 
Goal 28:      Students will be able to recognize the artistic elements, media, techniques and  
                    subject matter of the Muromachi, Momoyama and Edo periods, and understand  
                    the influence of Zen Buddhism in the art of Japan and the importance of ritual  
                    and ceremony in Japanese culture. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

17. Describe the political environment in the 
Muromachi period and the impact this 
environment had on art and culture. 

18. Discuss the discipline and meditation of 
Zen and how it influenced Japanese 
gardens. 

19. Differentiate between the Tosa and 
Kano schools of painting. 

20. Explain how the unification of Japan in 
the Momoyama period affected 
Japanese art. 

21. Describe the tea ceremony’s impact on 
art, architecture and culture. 

22. Discuss the advent of the Rimpa school 
as an alternative to the traditional 
schools of painting. 

23. Describe how the combination of 
traditional art with crafts created new 
avenues of creation. 

24. Explain how the increasingly urban 
population of Japan enabled both literati 
styles and ukiyo-e. 
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Topic:       Introduction to the Art of Asia: India, China; Korea, Japan; Cross-Cultural  
                  Influences 

Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 26:     Students will be able to understand the early sultanate, dynasty and Persian  
                    influences in the art of the Mughal Empire, and the art and architecture of the  
                    indigenous Rajput kingdoms in contrast with the Mughal influenced art. 
Goal 27:      Students will be able to understand the cultural influences in the styles and  
                    media of Chinese and Korean art and architecture. 
Goal 28:      Students will be able to recognize the artistic elements, media, techniques and  
                    subject matter of the Muromachi, Momoyama and Edo periods, and understand  
                    the influence of Zen Buddhism in the art of Japan and the importance of ritual  
                    and ceremony in Japanese culture. 

Su
gg

es
te

d 
da

ys
 o

f I
ns

tr
uc

tio
n 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

25. Differentiate between the westernization 
of Japanese oil painting and the work of 
Ernest Fenollosa and Okakura Kakuzo 
to resist this westernization. 

26. Discuss how folk art and refined rusticity 
impacted ceramic traditions 

 
 
NJ Core Curriculum Content Standards:  
• Standards: 1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 
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Topic:        The Rise of Modernism: Art of the Later 19th Century Curriculum Management System 

Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 29:    Students will be able to understand why the Industrial Revolution, Darwinism,  
                  Marxism and sociopolitical changes altered ideas about the nature and subject  
                  matter of art in the later 19th century, and examine experiments in material 
                  form in art and architecture at the turn of the century. 
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Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

  

1. Define modernism and explain the 
shared characteristics of the modernist 
movements  

2. Explain the formal and iconographic 
characteristics of Realism, 
Impressionism, Post-Impressionism, 
Symbolism, Arts and Crafts, and Art 
Nouveau  

3. Describe the history of photography and 
its relationship with other fine arts media 

4. Define the material and formal 
characteristics of late 19th-century 
architecture  

5. Explain the philosophies and theories 
that governed the modernist art 
movements of the later 19th century  

6. Identify the social and historical contexts 
that affected the production of art and 
architecture 

 
 
 
 
 

• Compare Manet’s Le Dejeuner sur l’herbe 
(Fig. 29-7) with Giorgione/Titian’s Pastoral 
Symphony (Fig. 22-23).  In what ways are 
they similar, and in what ways do they differ?  
Why do you think the Parisian public was 
shocked by Manet’s work but considered 
Giorgioni’s work to be a classical 
masterpiece? 

• What characteristics does Courbet share 
with the Impressionists and in what ways 
does his work differ significantly from theirs?  
Should the Impressionists be considered 
Realists? 

• Compare Eakin’s Gross Clinic (Fig. 29-12) 
with Rembrant’s Anatomy Lesson of Dr. Tulp 
(Fig. 24-44) and Hawes and Southworth’s 
Early Operation under Ether (Fig. 28-65).  
What medium has each used, and how does 
the medium influence the art work? 

• Compare Seurat’s Sunday Afternoon on the 
Island of La Grande Jatte (Fig. 29-39) with 
Renoir’s Le Moulin de la Galette (Fig. 29-
25).  What characteristics do the paintings 
share? 

• Discuss the main contribution made by each 
of the major Post-Impressionists.  In what 
ways are their works a continuation of 
historical artistic traditions? 

 
 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 853-
901. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume II, pp 134-154. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of 19th Century Background and 

Styles 
• Summary of 19th Century Painting 
• Summary of 19th Century Photography 
• Summary of 19th Century Sculpture 
• Summary of 19th Century Architecture and 

Design 
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Topic:        The Rise of Modernism: Art of the Later 19th Century Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 29:    Students will be able to understand why the Industrial Revolution, Darwinism,  
                  Marxism and sociopolitical changes altered ideas about the nature and subject  
                  matter of art in the later 19th century, and examine experiments in material 
                  form in art and architecture at the turn of the century. 
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n Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 

• Discuss the influence of Japanese 
woodblock prints on late nineteenth century 
French painting.  Select from Degas’ Ballet 
Rehearsal (Fig. 29-27), Degas’ The Tub 
(Fig. 29-30), Cassatt’s The Bath (Fig. 29-31), 
Lautrec’s At the Moulin Rouge (Fig. 29-32), 
and Gauguin’s The Vision After the Sermon 
(Fig. 29-36).  What stylistic features did each 
artist adopt? 

• In what sense is the slogan “form follows 
function” accurate or inaccurate as a 
summary description of the majority of 
today’s architecture?  For examples in 
answering this question, consider buildings 
in your own community. 

 

Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essay 

 



 54

 
Topic:        The Development of Modernist Art: The Early 20th Century Curriculum Management System 

Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 30:      Students will be able to understand the development of Modernism and other art  
                    styles in the early 20th century. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

  

1. Identify the formal and iconographic 
characteristics of Expressionism, 
Cubism, Futurism, Dada, Neue 
Sachlichkeit, Surrealism, Constructivism, 
Suprematism, De Stijl, the International 
Style, Art Deco, Regionalism, and 
Mexican Muralism  

2. Discuss abstraction and the principles of 
Cubism  

3. Describe the impact of the 1913 Armory 
Show in New York on America and on 
American artists  

4. Discuss the European response to 
World War I and how art reflected the 
horror and grief of the war  

5. Identify the founders of psychoanalysis 
and the artists and movements that were 
affected by the psyche and dreams  

6. Describe the utopian ideals ascribed to 
artistic movements and the effect those 
ideals had on art, architecture, and the 
crafts movements  

7. Discuss the organic and its impact on 
Frank Lloyd Wright’s architecture, and 
sculpture by Brancusi, Moore, and 
Calder  

• Relate Maurice Denis’ statement that “a 
picture before being a war horse, a nude 
woman, or some anecdote, is essentially a 
plane surface covered with colors 
assembled in a certain order” to the early 
twentieth-century paintings you have 
studied.  How does his view differ from the 
traditional one regarding the meaning and 
purpose of a painting?  Which artists do you 
think would agree with Maurice Denis?  
Why? 

• In what ways does the work of Kollwitz (Fig. 
33-41), Barlach (Fig. 33-43), Dix (Fig. 33-
40), and Beckmann (Fig. 33-39) relate to 
each other?  Do you think there are any 
consistent “German” characteristics? 

• Discuss Picasso’s statement “I paint forms 
as I think them, not as I see them.”  How 
does the Cubist conception of space differ 
from that held during the Renaissance? 

• Concern with social issues is apparent in the 
work of many twentieth century artists, 
including Mukhina (Fig. 33-74), Lawrence 
(Fig. 33-77), Beckmann (Fig. 33-39), Kolwitz 
(Fig. 33-41), Lange (Fig. 33-75), Orozco 
(Fig. 33-80), Tatlin (Fig. 33-54), and Barlach 
(Fig. 33-43).  Identify the issue that was 
addressed in each work and the stylistic 
means the artist used to express that 
concern.  Which do you think is most 
effective? 

 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 960-
1029. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume II, pp 178-194. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
 
Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essay 
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Topic:        The Development of Modernist Art: The Early 20th Century Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 30:      Students will be able to understand the development of Modernism and other art  
                    styles in the early 20th century. 

Su
gg

es
te

d 
da

ys
 o

f 
In

st
ru

ct
io

n 

Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

8. Explain the relationship of politics and 
art in the early 20th century 

 
 
NJ Core Curriculum Content Standards:  
• Standard,  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 

• Compare Brancusi’s Bird in Space (Fig. 33-
39) with Gabo’s Column (Fig. 33-53).  In 
what ways are the forms similar, and in what 
ways are they different?  How does each 
artist explain the techniques and goals of his 
art? 

• Discuss the role of chance in both the Dada 
and Surrealist movements.  What 
connection do you see between the Dada 
movement and art movements today? 

• Discuss the aesthetic that developed at the 
Bauhaus, selecting five images done by 
Bauhaus faculty to illustrate your discussion.  
What effects of their influence do you see in 
contemporary life? 
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Topic:       From the Modern to the Postmodern and Beyond: Art of the Later 20th Century Curriculum Management System 

Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 31:      Students will be able to understand the shift of the Western art center, the  
                   growing interest in multiculturalism in art, and theories of Modernist formalism  
                   and their rejection in Postmodernism. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

  

1. Identify the formal and iconographic 
characteristics of Abstract 
Expressionism, Post-Painterly 
Abstraction, Minimalism, Pop Art, 
Superrealism  

2. Explain the histories and theories of 
Performance Art, Conceptual Art, Site-
Specific and Environmental Art, and 
Postmodernism  

3. Describe the introduction of new 
materials in later 20th-century art  

4. Identify the characteristics of Modern 
and Postmodern architecture  

5. Discuss the theory of modernist 
formalism and the reactions against it  

6. Explain the role of politics and consumer 
culture in late 20th-century art 

 
 
NJ Core Curriculum Content Standards:  
• Standards:  1.1.12.A.1, 1.1.12.A.2, 

1.1.12.A.3, 1.3.12.D.1, 1.4.12.A.1, 
1.4.12.A.2, 1.4.12.A.3, 1.5.12.A.1, 
1.5.12.A.2, 1.5.12.A.3. 

• What European political events and artistic 
movements influenced the development of 
American Abstract Expressionism?  How? 

• Discuss the use of industrial processes in 
the work of David Smith, Julio Gonzalez, 
and Donald Judd.  Which processes did 
each use and how were the processes 
related to the artist’s esthetic concerns? 

• Compare Hamilton’s Just What Is It That 
Makes Today’s Homes So Different, So 
Appealing? (Fig. 34-27) with Campin’s 
Merode Altarpeice (Fig. 20-12).  Discuss the 
compositional structure and the symbolism 
of both works, along with their cultural 
meanings. 

• Compare the self-portraits of Cindy Sherman 
(Fig. 34-61), Ana Mendieta (Fig. 34-63), 
Adrian Piper (Fig. 34-67), Chuck Close (Fig. 
34-35), and Robert Arneson (Fig. 34-83) 
with earlier self-portraits like those of Judity 
Leyster (Fig. 24-49), Vigee-Lebrun (Fig. 28-
13), and Rembrandt (Fig. 24-47).  Discuss 
the techniques used by each artist as well as 
the view of the self that each presents. 

• Discuss the changes in still life depiction 
from the time of the Romans through the 
modern day.  Select from the Still Life with 
Peaches from Herculaneum (Fig. 10-24), 
Claes’ Vanitas Still Life (Fig. 24-55), 
Cezanne’s The Basket of Apples (Fig. 29-
41), Picasso’s Still Life with Chair Caning 
(Fig. 33-12), Warhol’s Green Coca-Cola 

• Gardner’s Art Through the Ages, 12th ed., 
2005, Thomson Wadsworth, CA, pp. 1030-
1091. 

• Study Guide for Gardner’s Art Through the 
Ages, 12th ed., Volume II, pp 195-214. 

• Gardner’s Art Through the Ages 12th edition, 
ArtStudy CD-ROM. 

• Companion Website for Gardner's Art 
Through the Ages: 
http://art.wadsworth.com/gardner12 

• California State University’s The Image 
Project: http://worldart.sjsu.edu/ 

• Lecture-discussion. 
• Slides 
• PowerPoint Presentations 
• Vocabulary Lists 
• Timelines 
• Pictorial Analysis 
• Summary of Twentieth Century Art 

Movements 
• Summary of Twentieth Century Architects 
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Topic:       From the Modern to the Postmodern and Beyond: Art of the Later 20th Century Curriculum Management System 
Grade Level/Subject:  
Grades 11-12/AP Art History 

Goal 31:      Students will be able to understand the shift of the Western art center, the  
                   growing interest in multiculturalism in art, and theories of Modernist formalism  
                   and their rejection in Postmodernism. 
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Objectives / Cluster Concepts / 
Cumulative Progress Indicators (CPI’s) 
 
The student will be able to: 

Essential Questions 
Sample Conceptual Understandings 

Instructional Tools / Materials / Technology / 
Resources / Learning Activities / 
Interdisciplinary Activities / Assessment 
Model 

Bottles (Fig. 34-31), and Hanson’s 
Supermarket Shopper (Fig. 34-36).  What 
was the purpose of each art work and what 
techniques did the artists use to achieve 
those purposes? 

• Recently the International Style, which has 
dominated the architecture of the past fifty 
years, seems to have fallen into disfavor.  
What criticisms have been leveled against 
it?  In your opinion, are they justified?  
Describe some of the alternatives that have 
been tried. 

• In what way does the work of twentieth-
century African-American artists Jacob 
Lawrence (Fig. 33-27) and Faith Ringold 
(Fig. 34-66) differ from that of nineteenth-
century African-American artist Henry 
Ossawa Tanner (Fig. 26-46)?  Discuss both 
the style and subject matter of each artist. 

 

Assessment: 
• Quiz 
• Self-Quiz 
• Chapter Summary 
• Chapter Test 
• Essay 
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Advanced Placement Art History 
COURSE BENCHMARKS 

 
 
By the end of the course students should be able to do the following: 
 
1. Define and use common art historical terms. 
 
2. Identify time periods, geographic centers, and stylistic characteristics of major art movements. 
 
3. Identify significant religious concepts, philosophical movements, historical figures, events, and places and discuss their relationship 

to works of art. 
 
4. Recognize and discuss the iconography popular during various historical periods, as well as the iconography of specific works of art. 
 
5. Set art works in their historical context, comparing and contrasting the reasons why various cultures created works of art as well as 

the formal characteristics that identify them. 
 
6. Discuss the work of major artists in terms of their artistic concerns and stylistic characteristics, the media they used, and the 

principal influences upon them. 
 
7. Attribute unfamiliar works of art to particular artists, historical periods, countries, and/or styles. 


